Proficiency Levels in Teaching to Standards
	Levels of Teacher Proficiency
In Using State Standards and

Related Resources
	Level of Implementation of State Content Standards
	Requisite District Level Support and Resources 
	Teacher’s Skills

And Knowledge

	Level 1:    No use of standards
Text book based instruction, no use of state content standards
	Teacher uses a district adopted text or perhaps another text and curriculum materials, with no concern for standards
	Locally adopted texts and other texts and curriculum resources of interest to teachers
	Subject matter knowledge sufficient to explain text 

	Level 2:    Reliance on aligned text
Teacher recognizes the importance of standards, but relies on standards-aligned text as the means to convey them.
	Teacher uses a standards aligned text in chapter-by-chapter order; assumes conventional use of the text will convey the standards 
	Standards-aligned text adopted by the district. Text publisher’s worksheets and tests
	Mastery of subject matter of text, ability to find and use related activities

	Level 3:    Modified text use in response to standards
Recognizes the primacy of standards, accepts standards as the core of the curriculum
	Teacher uses selected sections of text aligned with district selected standards; is mindful of adopted text alignment with district selected critical standards.
	Prior selection of 

critical standards for 

grade levels and subjects; acquisition of aligned texts
	Subject matter of text and critical standards selected for course

	Level 4:    Text supplementation results from standards referencing
Recognizes the limitations of text in achieving standards

Realizes that supplements to text are needed to achieve higher expectations of the standards. Engages in recursive cycles of “back referencing.”
	Teacher supplements and emphasizes text sections aligned with critical standards, moves beyond the text in order to achieve critical standards. Regularly references standards and frameworks to see that text is addressing standards content and skills. Text is still the core of the curriculum.
	Standards-aligned texts and selected critical standards.
Common planning time with colleagues.
Procurement of supplemental resources.
	Subject matter of text and critical standards

Supplemental resources matched to critical 

standards
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	Levels of Teacher Proficiency

In Using State Standards and

Related Resources
	Level of implementation of state content standards
	Requisite District Level Support and Resources For the Given Level
	Teacher’s Skills

And Knowledge

	Level 5:    Standards and frameworks closely analyzed for expected learning, text is but one of many resources
Accepts responsibility for achieving standards though the use of multiple resources. Is willing to reach well beyond the text to achieve state standards.
	Teacher uses critical standards as essential scope and sequence of the curriculum, identifies text passages, supplementary texts, and other resources to convey selected standards. Selected critical standards, not the text, are the recognized core of the curriculum. All planning decisions begin with the expectations of the standards in mind. 
	Professional development in the content of district selected critical standards.
Provision of various resources that can convey critical standards. Planning time and assessment system development time
	Particular understanding of critical standards and how to identify resources to convey content of standards to students.

	Level 6:    Collaborative development of performance outcomes that manifest standards achievement. Performance outcomes become instructional targets.
Knows that special effort is need to fully achieve and surpass the standards. Understands the teacher’s role in curriculum translation and using standards to write outcomes as instructional targets.
	Teachers determine critical student outcome behaviors/products that manifest achievement of critical standards. They select and enhance resources to elicit student products and performances that meet pre-determined criteria of proficiency in relation to expectations of the standards. Teams of teachers collaborate in determining the nature and rigor of expected student outcomes.
	Weekly collaborative planning time. Professional development in standards translation. Access to multiple curriculum resources. Coaches and teacher leaders. Summer planning time for benchmarking, assessments, and rubric development
	Ability to translate content statements of critical standards into performance descriptions. Identify resources and plan activities that elicit expected products 
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